
CoE 5E Science_Social Studies Lesson Plan Format Guidelines

Differentiation is embedded in all aspects of the lesson.  Instruction is tailored to meet the individual needs of students through content, process, products, learning environment, ongoing assessment, flexible grouping, choice in classroom experiences, etc.

	Title of Lesson:
	
	Date:
	

	Duration of Lesson
 (start/end time; number of minutes)
Approximate amount of time needed to complete the lesson
	
	Time/Class Period:
	

	Author(s):
	
	School District:
	

	Cooperating Teacher:
	
	Campus:
	

	Subject Area:
Identify core discipline strand; indicate if integrated with other content areas

	
	Grade/Level:
	



	
Core Components
	
Detail

	Core
Subject, Content Area or Topic

	· Identify core discipline strand
· Indicate if integrated with other content areas


	Core 
Student Population (Demographics; school district & campus classification)
	· School district & campus classification – elementary, middle or high school
· Grade level (and skill/achievement level noted if applicable)
· Grouping (heterogeneously or homogeneously by achievement)
· Sub-populations
· English Language Learners 
     * first language of ELLs, language proficiency of ELLs
· Special Education
· Gifted & Talented
· Economically Disadvantaged
· Ethnicity
· At Risk
· Campus demographics: refer to campus TAPR report https://tea.texas.gov/perfreport/tapr/index.html


	Core
Learning Community (Classroom Context)
	· Urban, suburban or rural
· Classroom context – self-contained, team teaching, block, etc.
· Classroom arrangement and seating


	Texas Essential Knowledge and Skills (TEKS)

	TEKS
· Subject Specific TEKS
https://tea.texas.gov/index2.aspx?id=6148
· Identify content strands AND process strands
· Must connect to learning objectives
· Note – The number of TEKS selected and the level of integration of TEKS across content areas for the lesson is determined by instructor preference/guidance


	Learning Objectives 

Differentiation is embedded in all aspects of the lesson.  
	Learning Objectives (for Cognitive Domain)
Think about:
· What will the students be able to know or do by the end of the lesson?
· What is the overarching purpose or understanding of the lesson?
· What is the broad goal or curriculum (TEK) standard related to the discipline?
· What the students should be able to do, understand, and care about
· What standards of performance are expected?
· How and when will students be held accountable for what is expected?

Objectives:
· Can be phrased in any of the following formats using acronyms noted:
· The student will be able to (TSWBAT) OR The learner will be able to (TLWBAT)
· The student will (TSW) OR The learner will (TLW)
· Must be observable and measurable (Bloom’s Taxonomy)
· http://bloomstaxonomy.org/Blooms%20Taxonomy%20questions.pdf
· https://www.teachervision.com/teaching-strategies/levels-questions-blooms-taxonomy
· https://www.cloud.edu/Assets/PDFs/assessment/revised-blooms-chart.pdf
· http://www.trentonk12.org/Downloads/05-2Bloom-16-17StemsforInstruction1.pdf
· Webb’s Depth of Knowledge
· https://www.synergiseducation.com/blooms-taxonomy-and-webbs-depth-of-knowledge
· Costa Method of Questioning
· http://macsaigteacher.weebly.com/costa-and-blooms.html
· Can add other learning objectives for affective and/or psychomotor domains

	English Language Proficiency Standards (ELPS)

Technology Integration
	
ELPS
http://ritter.tea.state.tx.us/rules/tac/chapter074/ch074a.html#74.4



Technology Applications (if applicable) http://ritter.tea.state.tx.us/rules/tac/chapter126/index.html




	Differentiation 
Instruction is tailored to meet the individual needs of students through content, process, products, learning environment, ongoing assessment, flexible grouping, choice in classroom experiences, etc.

	Think About:
· Refers to a wide variety of teaching techniques and lesson adaptations; How will the lesson be adapted to meet the needs of all learners?
· Content: re-teach an idea/skill for struggling students 1-1, small group, etc.
· Process: vary the length of time for a student to complete activity/task
· Products: encourage students to create own product, assignment, etc
· Learning Environment: What type of setting does the student learn best in?
· Students:
· have different needs
· students come from different educational/cultural backgrounds
· students have different attention spans and interests
· students have different language abilities

	
Materials/Resources

	· List all materials needed to teach a lesson
· Cite sources if applicable

	
Safety Concerns 

	· Describe and address all safety issues that may occur within the lesson
· Consider the misuse of manipulatives, pencils, scissors, markers, science lab equipment, etc.
· Consider classroom environment: Are routines, transitions, etc. in place?




	
Process Components
	
Details

	Engage

	· Grasp student attention/generate interest/peek curiosity
· Stimulate thinking/raise key questions
· Trigger prior learning/knowledge
· Set limits for the lesson; form and/or shape the idea/context of the lesson 

	Explore
(hands-on activity)
Includes differentiation of instruction.
	· What will the students be doing? i.e., observe, share thinking, etc.
· What will the teacher be doing? i.e., observe/listen to students; ask inquiry oriented questions, etc.

	Explain
(talk)
Includes differentiation of instruction.
	· What will the classroom discussions look like?
· Introduction of vocabulary, guiding students to generalize information, connect prior learning/background to new information/discoveries, etc.


	Elaborate
(hands-on activity)
Includes differentiation of instruction.
	· What activities/tasks will the students do in the classroom to reinforce/apply the new learning?
· Leaning is applied to a new situation; use new vocabulary to explain concept, etc.


	Evaluate
Includes differentiation of instruction.

	· Process of documenting and using observable data to improve student learning
· Assessment used must match/relate to objective
· Formative
· Monitor student learning: strengths/weaknesses; target areas to improve
· Feedback from learning activities that the teacher adapts to his/her teaching to meet the immediate needs of learners such as: Think/Pair/Share; whiteboards; quick writes; thumbs up/down, draw a concept map, etc.
· Summative
· Provided at the end of a concept of study to evaluate what students have learned; compared against a standard/benchmark
· Determine grades; provide students with feedback on their performance
· Examples: papers, projects, quizzes, tests, mid-terms, etc.
Check for Understanding
· Is used throughout the lesson
· Questions that check for understanding with correct answer
· How will the teacher check that the students understand/learn the objective?
· Actions: thumbs up; show white board responses; ask questions; etc.
· Students need to understand what is to be learned before they practice it.
· Teachers ask the right questions to probe for higher levels of thinking and ensure that the students provide the correct answers.


	Closure/Ending
	· Purpose is to review and clarify key points of the lesson
· Cues students it is the end of the lesson
· Helps organize student learning
· Helps students have a clear picture of what was taught
· The teacher closes the lesson through a variety of questions; statements.
· The students close the lesson through a summary discussion of what they learned.  Ask:  Who can tell me what we learned today?  Why was it important?


	Questions
	Questions allow:
· An opportunity for the teacher to check for understanding throughout the lesson
· An opportunity for the teacher to learn what the student knows/does not know
· An opportunity for the teacher to learn if the student is linking his/her background knowledge with new learning
· An opportunity for the teacher to learn are there misconceptions that are clouding the student’s understanding 

Types of questioning:
· Open and closed: Open questions allow for details and information (what, why, how); closed questions allow for single answers (where, when, why)
· Funnel: generalized questions and narrows to specific questions
· Probing: questions that provide a deeper understanding of the concept, issue, topic, etc.; requires critical and analytical thinking
· Leading: questions that prompt the desired answer
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